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Transition Assessment and Planning Guide:
A Tool to Assist Students, Families, and Schools to 
Coordinate Meaningful Transition Activities for 
Youth with Disabilities
This tool was developed as a guide to assist youth, their families, and support staff to conceptualize and plan for the young person’s transition from school to adult life by taking a strength-based, student-centered approach.  In using the guide, teams can identify post-secondary goals, relevant skills and experiences that will lead to the achievement of those goals, the student’s present levels of performance within environments that are meaningful to them, and accommodations and supports that are currently working for the student.  Supports and services that students might need after graduation are identified, again in relation to the desired post-school goals, and timelines to connect with those appropriate adult service agencies are outlined.  It is never too early to start planning, which is why this tool assumes you are starting the process with a middle-school-aged student.
	Date: September 1, 2011
	

	Student: Andrew Sherman
	D.O.B.: 05/30/1994

	School: Wide Prairie School
	Teacher: Wendy Norman

	Information contributed by: Parents, brother, teachers, DD case manager

	Summary written by: Ellen Condon, Rural Institute Transition Projects


PART ONE: Get to know the student.
I. Visit the student at their home and spend time with them.  Ask questions of them and their family, have conversations and discussions, and step back and observe the student.  Pay particular attention to the following:
a. Routines: Ask about their typical routines on a school day (before and after school).  What about on a weekend day or a vacation day? What support does the family provide?  What strengths of the student’s do you note?  Have some strategies been developed for home that could also be useful in school or later at work? 
Andrew’s parents describe him as a morning person and state that in the summer he is up and outside riding his bike at 6:00 am. (It is not unusual for him to be outside until dusk in the summer.)  Throughout the day when out on his bike he stops and visits with neighbors who are outside and offers to help them with chores or whatever they are working on.  He entertains the dogs for one neighbor by playing fetch with them while the neighbor mows their yard. He has helped other neighbors clean their garage by carrying things out of the garage for them and returning the items after sweeping the garage.  His next door neighbor has him bring various tools upon request while he is working on his truck.  Andrew’s mom states that his neighbors now give him chores to do ‘which they do have a need for’ because at times he has tried to help people and done things that actually weren’t helpful in the long run.  His parents stated that tasks that he likes best seem to involve interaction with people rather than performing a task alone.  However, he will work alone if it is a shorter term task such as on trash night when he collects trash from each room in the house and empties it all into a plastic bag. 
b. Responsibilities at home:  Ask what the student does for chores or has for responsibilities.  Encourage the person who is providing this information to use “rich description” so you can visualize the student’s performance and any supports provided to them in your head.  Or, ask to watch the person doing some of their chores. Is their performance quality? How much and what kinds of support do they require?
In addition to being responsible for the waste baskets, Andrew also assists with vacuuming and he sets and clears the dinner table every night.  He also helps with the recycling at home and dropping the recyclables off at the center.  He consistently opens and holds doors for other people (many times this makes him late for school since he has waited for all the students to enter before heading to class himself).  At the grocery store he bags groceries for his mom and pushes her cart.  He frequently volunteers to go on errands with his parents. In the summer of 2010, Andrew began mowing his own lawn and the lawns of two neighbors.
c. Interests:  What does the young person do during their free time?  With permission, tour the student’s bedroom to look for clues about interests and hobbies. Are there some skills and abilities that you note in these activities?
Andrew's dad stated that he loves to pack and unpack.  When they go on trips he is the one who helps load and unload the car and ensures that the storage container on the roof of the vehicle is closed.  His dad also stated that they don't tell Andrew about an upcoming trip until a few days before leaving because he tends to start packing as soon as he hears about it.  His brother Luke spends time at home teaching Andrew skills like kicking the soccer ball, shooting hoops, throwing and catching the football, and driving the lawnmower (initially with the blades disengaged).  His parents state that he likes to participate in sports activities that are non-contact, with non-competitive, non-endurance activities like the trampoline, tennis, or foursquare. When a game becomes competitive or he is required to fight for the ball or do lots of running, he loses interest and stands back.  Andrew downhill skis, rides mountain bikes, and tubes local rivers with his family.  Andrew wants to go with Luke to all of Luke's soccer practices and the coaches let him warm up with the team before they start the actual practice.
d. Community activities and connections: Are there places they like to go in the community on their own or with their family?  If so, where?  With whom?  How often?  What do they do there?  
His dad stated that one of Andrew's strengths is his memory for names of people, the cars they drive, and whose clothes are whose.  He loves to meet new people and greet people.  He has a good visual memory and good matching skills.  He remembers how to get places but the family has had to create strategies for him to let them know where he is such as asking,  "Who's house are you near?"   This helps Andrew provide his parents more information than if they simply asked, "Where are you?"  He carries his cell phone when he is out on his bike.
e. Health concerns:  Are there any health issues that might impact the student’s participation or performance?
Andrew has allergies in the spring for which he takes medicine.  At times in the past, different allergy medications have made him very sleepy and unfocused at work.  His family will let the employment staff know when meds change and the staff need to alert the family to any negative side effects at work. 
II. Gather background information:  How old is the student?  What is their birth date? Where do they go to school currently?  When will they transition to high school and what is the expected date of high school graduation?
Andrew is currently 17 and will be a junior in high school this 2011-2012 school year.  He is expected to graduate from high school in May 2013.   He lives with his parents and one brother in Missoula.  His family moved to Missoula from Portland, OR in 2000. 
III. Portfolio information:  Are there pictures the family has displayed in their home that show a new perspective of this student?  Could these be assembled in their portfolio for their IEP?  Make a list of other photos that would capture information about who the student is, their strengths, interests, and successful strategies used at home. 
The family has a lot of outdoor family vacation photos and photos of Andrew with his brothers. Andrew has had several jobs in the school and in the community through Vocational Education classes. Photos of Andrew doing tasks should be added to his portfolio, e.g., following a task list, stocking the coffee cart, and delivering mail  and working at the animal shelter. 
IV. Observe the student at school.  Pay attention to the following areas:
a. Routine:  What is their routine during the day?  Are there particular activities or times of day that work better than others?  What supports are provided? 
a.  
2011: Andrew's teacher Wendy Norman stated that he is more alert in the morning which is when they do more of the academic work.  In the afternoon when we observed he participated in various functional academic classes in a group of three students and one teacher. Wendy stated that they try to make the afternoons more hands-on and active to keep his attention. Andrew didn't initiate conversation with his peers or teachers while we observed and was much less talkative than during the observation at home..


b. IEP:  What skills and IEP objectives are being worked on?  What skills do you see as you observe the student?  Are there any additional areas of need?
a.

Andrew has IEP goals in reading, written expression, social communication, speech, math (including money skills), and career/vocational.  Objectives that Andrew is working on in his vocational placement include following a written task list, following directions, job completion, practicing appropriate conversational turn-taking, asking questions when he needs help, and attending to his conversational partner. He also fills out a time sheet and is working on independently following a daily schedule and determining when it is time to go to work and return to school.  Additional skills to target might include repeating instructions to clarify understanding, marking each task off when finished,  asking for additional tasks when job is complete, using a phone GPS to navigate in the community and when lost, and making himself 
understood to novel listeners. Additional assessment to determine needed daily living skills such as cooking, staying home alone, and safety in the community would be useful to inform IEP
goals. Andrew's other teachers noted that it is difficult to keep him on-task in his classes later in the day. In his afternoon computer class, his teacher reports that he requires 1:1 support from a peer tutor to remain on-task for approximately 45 minutes out of a 90-minute period. In contrast, school staff report that in his morning work experiences, using a task list and with para support, he is able to remain on-task for the entire period and can maintain a steady work pace.  Andrew has needed support from lunch attendees in the form of, "Andrew what time is it?"  to move from the lunch room to his locker and out the door to meet his job coach by the time they need to leave school to go to work. He typically is shooting baskets with his friend Eric.  Alternatively when at work, he checks the clock sporadically and notes when it is time to clean up and head back to school. He will do this without a reminder from the job coach


c. Supports and accommodations:  What supports are typically provided to the student?  Accommodations?  What support strategies seem to be particularly effective?  
In classes where there was something active required of Andrew such as finding words on a sheet of paper or copying information off the board, he participated more than during the session where the students were expected to listen to the teacher read and then answer questions about content.  When the teacher was reading, the subject matter seemed be beyond Andrew's comprehension level, and instead of listening and answering questions he  was tying and retying his shoe and pulling his sweatshirt up over his head. However, he did stay seated with the group. When the students were working on their autobiographies the teacher wrote questions on the board such as "Who do you live with?"  Again it seemed that Andrew didn't understand the directions completely but he was participating.  Andrew copied the question from the board into his notebook.  The teacher had written another student's answer on the board and mistakenly Andrew also wrote down that information as well in his book
. Andrew typically has 1:1 support from a paraeducator or a peer tutor in class and during work experiences. In his special education classes, he may work in small groups. Observers state that he does best when tasks are broken down into small parts with a clear beginning and end, when
he works with other vs. in isolation,  when it is clear to him that he is being helpful, and when he can see what he has accomplished. A task list helps Andrew stay on task and work with increased independence. Tests are modified and may be given orally rather than written. When producing written work, he may dictate his response and then copy what he has dictated. 
Support strategies that work on the job are having clear expectations of the work tasks and a strategy to self-monitor what has been completed and what is next.  Andrew tends to stay more focused on tasks if he is in charge of monitoring his own work. A written task list was introduced in his coffee cart job.  He began staying on task without cues from the job coach.  (Previously he would get more distracted and off task when directed by the coach—it seemed like resistance to direction or wanting to do it himself. 
At the hospital Andrew worked independently, moving from one task to the next either by his own identification of what was needed or through direction from coworkers.  The job coach trained Andrew and was by his side for the first three weeks and has been able to stand back and just observe only since then.


d. Interests/preferences:  Are there particular strengths or interests that you notice?  Is the student’s performance different in different situations or with different people?  Describe what you see.
His teacher stated that Andrew likes to play games. We observed him working on a puzzle with a teacher and one other student.  Although finding the correct pieces took him longer than the other two people, he kept working on the puzzle for about 40 minutes until it was complete.  At one point the other student needed the portion of the puzzle that Andrew was working on and reached over and took it from him.  Andrew just picked up some other pieces and started working on a different area.  When the puzzle was almost complete and there was only ten minutes left of class, Andrew told the teacher he wanted to finish it by himself and he worked until it was complete. Each time he successfully completed a piece of the puzzle he gestured with his hand and voiced "yeah."  Any time that a teacher told him he did a good job he replied, "Thank you."  When given free time, the teacher reported that Andrew sits and reads car and motorcycle magazines.  At PE and recess she noted that he doesn't like to participate in activities.  According to reports from school staff, Andrew gets along with everyone. He typically works to the best of his ability. When doing his job and in the classroom, staff reports that he is cooperative, pleasant, polite, friendly, and sociable. He responds appropriately to feedback and follows directions. He has begun to follow a task list without prompts for familiar routines. When demonstrating what he knows, his oral responses are quicker than his written responses. When he is paired with a peer tutor, his time on task and completion rate is increased. Andrew has an excellent memory for names and locations. He likes to organize things and is good at matching. He quickly learned to identify what inventory needed to be replenished and the locations of all of the backup inventory at the hospital when restocking supplies in the cafeteria.



e. Job experiences:  What tasks have they learned?  What do they like?  What supports are provided?  Describe their performance. (See attached Work Experience Summary.  We recommend completing this form after each in- school or community-based experience is completed to ensure that all information about student skills, performance and support needs are captured.)  
Andrew's on-campus work experiences have included: kitchen assistant, recycler, mail delivery person, indoor custodial assistant, shredder, and coffee cart assistant. Across settings, Andrew has exhibited good hygiene, followed directions, followed safety rules, filled out his time sheet, accepted feedback, and has cleaned up after himself. While working, Andrew has 1:1 para support and job coaching.Andrew's job coach reported that at his job as coffee cart assistant, Andrew has used a written task list to complete his work. When he arrived, he independently got his checklist and began his job. Using his list, without prompts, he filled the water tank, refilled the cold and hot water jugs, and stocked the flavored syrup and coffee beans. He required three or four prompts to communicate with coworkers and to maintain work quality. He followed directions willingly and worked at a good steady pace. Victor, hhis job coach, reported that Andrew coworkers speak to him rather than communicating directly with Andrew. He attributes that to Andrew's difficulty in making himself understood.Andrew worked both semesters as a volunteer at the hospital in the cafeteria.  He replenished condiments, silverware, cups, and lids, and plates, and wiped down tables.  He learned the steps of his routine after four visits.  He seemed to enjoy the brief interactions with customers and coworkers as he worked.  He worked continually, walking and moving from the cafeteria to the storage area (100 yards away) for two hours at a time and never asked for a break until the clock read 2:00.


f. Connections:  Who are the student’s friends at school?  Are there people who seem to work really well with the student in school, at home or in the community?  Gather input from them. 
Andrew has two friends at school who come over to his house at times.  He has many friends throughout his neighborhood. His family attends church on Sundays at St. Mary's on Brooks street. His mom works at the UPS store two miles from home and sees many repeat customers from their school and neighborhood. 

g. Academics:  What skills does the student have in math, money, time, reading, following a schedule, and using a task list? Describe their performance in these areas and what they are working on in terms of skill development.
Andrew reads a digital clock and will state the time when asked.  However, he doesn’t manage his time independently.  His mother will set a time timer next to the digital clock at the breakfast table so he has a visual of how much time he has to finish his morning routine and catch the bus.  Andrew does follow a written list of tasks while he is at work.  Even though he knows what his tasks are now he prefers to carry the list with him.  He crosses off the task as he finishes each one.  Andrew uses the next dollar strategy to make purchases at the store near his home.  He waits for his change and deposits it in his pocket with the receipt before leaving the checkout line. At home he is working on banking online.  He uses a visual model to input his account number and password to access his checking account online.  He checks off the cleared checks in his checkbook and with support from his mom and a calculator he balances his checkbook once a month.
V.

General information:
a. Communication skills:  How does the student communicate? Describe the support that is required or typically provided.  If the student does not use verbal communication, how do they make their needs known? How do they interact with others? Describe their yes/no response. 

Andrew's speech is often difficult to comprehend even when you know him and the context of the conversation.  If you tell him you don't understand he will repeat himself, point to objects that he is talking about or sometimes act out what he is trying to say.  When reminded, he will carry a pad of paper and a pen and will write out what he is trying to say when you ask him to do this. He typically doesn't initiate using this strategy.  When learning to take the bus independently he used an iPod Touch to type in where he was going.  The driver typically had to ask him to repeat it three times due to the noise on the bus.  After the third time riding the bus he chose to carry the pad of paper instead of using the iPod. Andrew will approach supervisors and coworkers and ask for help when he needs it.
b. Self-determination skills: How does the student perceive their impact of disability?  Can they describe to familiar/unfamiliar people their impact of disability and/or what works and what doesn’t work for them?  Can they request supports or accommodations from familiar/unfamiliar people?

Andrew is not familiar with the term Down Syndrome.  He does notice that his younger brother gets to drive already and he doesn't.  He is also aware that his brother is better coordinated at sports than he is.  This year his class will work on identifying characteristics of work and school environments that help them succeed versus ones that lead them to need more support.  The class will also work on listing strategies that help each student be more independent of teacher or family support such as: the time timer, a checklist, a vibrating alarm watch, etc.  At this point Andrew isn't able list these strategies or explain them to anyone else. 
c. Self management: Describe the student’s support needs and skills in: managing their own schedule at home and at school, determining it is time to transition to another task or environment, transitioning from one environment to another, and assembling and keeping track of their supplies (wallet, lunch, glasses, phone, communication system, etc.)

Andrew does transitions from one classroom to another when the bell rings.  Without the bell it is unclear if he would notice that it was time for the next class. At work at the hospital he moves to the next task on his list once he finishes the previous task and he watches the clock for 2:30 as that is the time he puts his supplies away, punches out on the time clock and heads back to school.  He does all of this without prompts from the job coach.  He does not wear a watch and does not reference his phone for the time.

Staff report that they frequently remind Andrew to put his supplies (phone, day timer, pen and note pad) back into his backpack before leaving class as he has been known to walk off with the back pack and not all of his supplies.  He is learning to set alarms on his iPod to remind himself to complete various tasks at home and at work.

PART TWO:  What is the vision for the student’s life                         after high school?
In a discussion with the student and their family, tease out their vision of life after high school.  If it helps, ask them to picture a blank day timer page and have them think about what would ideally be on that page the day after graduation.
I. Where will they live?  In a home that they own?  In an apartment by themselves? With a friend, roommate, or spouse?  With someone who provides support to them?  In a structured residential setting?  
His mom said they don't see him living alone for fear he would be lonely, and she assumes that he will need supports with budgeting, paying his bills, shopping for food and some cooking.  His parents envision him being able to take care of his own personal needs.   They haven't thought ahead yet to whether he might own his own house or condo, or live with friends, family, or in a supported living arrangement.  As Jenny, Ron, Andrew, his parents and his brothers start thinking about his life after high school they can start identifying skills that will be important for Andrew to learn now so he can reach those goals.
II. What will they do for work?  Do you see them working full-time?  Owning their own business?  Working part-time with initial job coach support? 
Andrew and his mom want him to get his first paid job in the community this school year either as part of his vocational class or after school.  This summer he had some paid jobs in the neighborhood mowing lawns and feeding people's pets.  They will encourage his brother Luke to involve him even more in his own yard maintenance jobs.His parents would like him to work part-time while he is in high school and at least part-time when he exits but acknowledge that he will need to be active beyond working part-time to fill up his days once he is no longer in school. They would like him to work within one bus route of his home so he can get to and from work by himself.  This year he will have another work experience in the community.  His parents hope that the school will try out a placement working around machines and/or tools so he can explore his mechanical interests.
III. Do they want to participate in post-secondary education?  If so, as a matriculated student?  Or to access classes, activities, and a college environment without attending college for a degree?  Would they like to attend adult education classes or other classes offered in the community?  A technical school or learn a trade at a Job Corps? 
If he shows some aptitude in the mechanical work experience the IEP team would like to have him visit the technical school and see if he would have any interest in participating in the automotive classes with accommodations. 
IV. What will their day look like after they stop attending high school? If working part-time, how will they spend the rest of their day?  What services and opportunities will they want to access in their community?  How will they get places?  Will the person’s community remain the same after graduation or will they relocate? 
Andrew's family assumes that he will remain in town as long as they reside there.  He will want to be busy all day so when he is not working he will want to have projects going on at home or be involved in activities in the community such as recreation or a volunteer job. They have been participating in the YMCA as a family and supporting Andrew to learn the bus route so he can go on his own.  His dad has been working on his social skills in the locker room as he wasn't picking up on some of the cues from other members.  Andrew's mom is looking into having him volunteer at the food bank on Tuesdays after school.  Once he is  working independently at the food bank  they will explore other non-profits where he might also like to try volunteering.
PART THREE: Determine current funding and services.
I. What services does the young person currently receive?
a.  SSA: Do they receive SSI?  Or other Social Security benefits through a retired, disabled or deceased parent? Or both? Have they received a Ticket to Work (at age 19)?
Not yet; he will apply for SSI upon turning 18.  The family will be contacting the state WIPA (Work Incentives Planning and Assistance) connection to have them explain how wages will impact his SSI check and Medicaid eligibility. They also want to learn more about PASS plans to pay for some support on the job until Andrew is working independently. 


b. Developmental Disabilities Child and Family services:  Do they receive Child and Family Developmental Disabilities services through CDC, STEP, Family Outreach, QLC, Hi-Line Homes Programs, DEAP, or AWARE?  If so, are they 1) respite services, 2) follow-along services, 3) Family Education and Support services, or 4) Intensive Family Education and Support services? 

Andrew does not receive Child and Family DD services. He has applied for Adult DD services. Bonnie from DD services attends his IEP meetings. The family is gathering more information from Bonnie about what services are available in his town and what the potential waiting period for services might look like.


c. Mental Health services:  Do they receive any Mental Health supports?  Youth Enhancement Program (YEP) or Comprehensive School and Community Treatment (CSCT)?
Not applicable.


d. Other:  Physical Disability Waiver; Traumatic Brain Injury Waiver; Occupational, Physical, or Speech therapies; etc.
Andrew and his family have accessed PLUK (the parent training and information center) for information on resources and Eagle Mount adaptive recreation services so Andrew could learn to ski. Andrew is going with a group of classmates to the local Independent Living Center to inquire about some self-advocacy classes. At the beginning of his last year of school, the team will invite the Vocational Rehabilitation counselor to his meeting to talk about funding job development and initial coaching for the position he will transition into from school.


II. Who should be included from these agencies at the student’s IEP?
	Agency
	Contact Person

	Rural Institute

	Ellen

	PLUK
	Mary

	Developmental Disabilities
	Bonnie

	Vocational Rehabilitation
	Mark

	Summit Independent Living
	Darren

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     


PART FOUR: Steps to reach the student’s desired post-school goals.
Based upon the student’s desired post-school goals and the information gathered at home and school about the student’s strengths and interests, what are some strategies and skills to teach them that will assist them to reach their post-school goals?  Also consider other activities such as connecting them to various adult agencies that will help them prepare for adult life. 
I. Home/daily living skills: Home maintenance, safety skills, budgeting, purchasing a home, renting an apartment, meal preparation.
Andrew is learning to do his own laundry; fold clothes; put the clothes away; and load, run, and unload the dishwasher.  His mother wants him to learn to prepare a shopping list and shop at the local grocery store. She also wants him to learn to prepare lunches and five new dinners using the oven and stove.  The family will research information about HUD home loans or rental assistance in town to look at Andrew moving into his own home or apartment after high school.  Bonnie will share information about the Developmental Disabilities services in town for people who live in their own home or with their parents.  The family will also explore what services can be provided by Medicaid-funded Personal Care Attendant (PCA) services.
II. Employment: Job shadows, school-based work experiences, community-based experiences, a paid job, volunteer work, chores at home, self-employment, connect with DD services, VR, WIA.  
The goal for this school year is to develop Andrew’s first paid job.  The family also wants him to try out a work environment where he can explore his interest in mechanical equipment and tools to learn about his skills, aptitudes and support needs in this area of interest.  The plan is to connect Andrew with VR before his last year of high school to have them partner with the school to develop a job, support Andrew to learn the job before exiting school, and to transition into that job at least 20 hours a week before he leaves school.  Andrew’s family will review the SSA fact sheets on the Rural Institute web site about applying for SSI and the impact of wages on SSI. 
III. Community experiences:  Accessing medical services, shopping, banking, using public transit, calling for assistance, walking to work or to a recreation event.
Andrew began learning to take public transit this summer.  He has learned the route to the mall and to the YMCA and can travel independently to both if someone helps him read the bus schedule to determine what time the bus will arrive at the bus stop. Andrew’s team wants him to choose another three places he will learn to travel to by bus this fall.    Participating in a bike safety class would be a good idea as Andrew also uses his bike for transportation.  This year he will practice calling home or texting to ask for assistance using a cell phone.  During his IEP meeting he will choose two new activities that he would like to try this year. His family and school will support him to participate in these activities.
IV. Education:  Applying for financial aid, meeting with Disability Services for Students, asking for accommodations on entrance exams, taking an Adult Basic Education class.
Visit the technical school’s automotive class to explore his interest.
V. Communication:  Using email, using a phone, asking for help when needed, using their augmentative communication device, being responsible for managing their own communication device.
At community-based job sites, strategies will be developed to enable Andrew to augment his speech with coworkers and supervisors when they do not understand him.  He will be introduced to email in his computer class in high school. The intelligibility of Andrew’s speech is one of the family’s biggest concerns regarding his transition to the community after graduation. They hope to see this incorporated into his IEP during high school.  His current IEP goals address articulation but the team feels it is necessary to have alternative modes of communication that he can use in all settings when people do not understand him. During the summer of 2008, he had a trial with an Augmentative Communication Device (ACD) at home and in the community; he did not use it at school and tends to prefer using his note pad and a pen. 
VI. Self-Advocacy:  Explaining the impact of their disability, asking for accommodations, learning about guardianship and alternatives, connecting with Independent Living Centers, researching Montana Youth Leadership Forum (MYLF).
Andrew will present information about how he learns best and about his strengths and interests at his IEP. He will also present this information to new teachers by using his portfolio.  His parents will review information posted on the Rural Institute web site about guardianship and alternatives to guardianship that are.


VII. Technology:  Is there technology that could increase independence and performance at school, at work, or at home that could be acquired and learned now? Connect with MonTECH.
Last school year Andrew toured MonTECH with his mother and brother. He tried some Augmentative Communication Devices and writing software. The family borrowed a device to try at home and in the community, but have chosen not to pursue AT communication further.  This year Andrew will try out the new iPad to see if he has any interest in using this tool.

VIII. Self Management: What skills and or strategies can the student learn to become more self-directing in school, at home and at work (follow a schedule, use a watch or cell phone time display or alarms to independently navigate their schedule)?
Andrew will learn to set the alarm function on his iPod to let him know it is time to get up in the morning.  He is also working on accessing and setting the time timer function on the iPod to give him information on how much time he has before he needs to leave home.  His mother is helping him find apps for recipes for dinners he wants to learn to make.  Andrew is in charge of keeping his phone and technology charged.
IX. Other:  Does the student have a picture ID, Social Security card, driver’s license… 
Andrew will obtain a picture ID card and carry it with him in his wallet.
NEXT STEPS:  What do we need to do next?

Write up action steps. (The actions can be to ask for information, to apply for services or to ask for input from an adult agency in the transition preparation.)

Date








Action to be completed










Person responsible

	
08/15/11



	08/15/11
Take pictures of neighborhood jobs for his portfolio
	Parents

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	08/15/11   
	  Start a list of skills and tasks that he does
 
	 Parents, Andrew






	09/10/11
	
Make an appointment to visit MonTECH and try the iPad

	School, parents

     


	10/30/11
	
Complete application for DD services

	Parents w/Bonnie

       


	Spring 2012
	
Apply for SSI at age 18

     

	Family

	2011/2012
	
Complete Work Assessment Summaries on all Vocational Experiences this year

	Teachers






	Spring 2012
	
Meet with VR to apply for services

	School, parents 

     


	Fall 2011
	 Visit Summit Independent Living Center to learn about the self-advocacy classes 
	
Parents, Andrew

      


	Fall 2011

	Visit the automotive class at the VoTech

	Teachers

	Fall 2011


	Meet with WIPA to learn about impact of wages on SSI/Medicaid  
	
Family, Andrew


** If you need more lines attach another page.

Updated 2011, Condon, E., Brown, K., & Jurica, J.  This form originally (in 2007) was a product of the U.S. Department of Education-funded Linkages to Employment grant H324M020140-05 and the Partnerships for Transition project funded by the Montana Council on Developmental Disabilities.  
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