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MT-TIRC, the Montana Transition Training, Information and Resource Center, 
is committed to developing and disseminating information that improves the 
transition outcomes for youth with developmental disabilities.  Our project 
focuses particularly on inclusive transition outcomes (in the community, 
alongside same-aged peers without disabilities) in the areas of education, 
employment, housing, and recreation. 
 

Each year we work with a minimum of ten youth and their families to assist in 
planning for the transition from school to community and adult life.  The initial 
step in transition planning is to determine what the student wants her life to 
look like the day after graduation.  Where will she live?  What will she do for 
fun during the day?  Where will she work?  Will she take classes or pursue a 
degree?  What help will she need to do these things and who can help her? 
 

The Emerging Leader Showcase was developed to help youth, families, and 
schools create a vision for what life in the community could look like for young 
adults who have ongoing support needs.  We are continuing to recruit stories 
of young people with developmental disabilities who live, play, learn, or work 
in their communities.  We especially want to hear about youth and families 
who are self-directing their supports and creatively blending resources.  
Although the Administration on Developmental Disabilities defines òemerging 
leadersó as young adults ages 18-30, we have expanded our showcase to 
include stories about youth (under age 18) and adults over 30 as well. 
 

Emerging Leader Showcase stories will be shared in our electronic 
newsletters, posted on the Transition Projects web site (http://
ruralinstitute.umt.edu/transition), and added to the Online Transition Tool 
Box (http://sites.google.com/a/PLUK.org/transition-toolbox) so youth, 
families and schools can use the stories as resources.   
 

If you want to nominate an emerging leader, please download the  
nomination form from our web site at http://ruralinstitute.umt.edu/
transition/EmergingLeaders.asp. You may also contact Connie Lewis by  
email at cjlewis@ruralinstitute.umt.edu or by phone at 1-800-732-0323  
for the form. 

 

Looking for Leaders: 
MT-TIRCõs Emerging  

Leader Project 
Ellen Condon, Transition Projects Director 

We have moved! 
Our new address is: 

 700 SW Higgins, Suite 250 

Missoula, MT 59803 
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Bodhi is twenty-seven years old and graduated from 
Sentinel High School in 2002.  Today, he lives in his 
own apartment in Missoula with supports.  When I 
visited Bodhi and his mom, Deanna, at Bodhiõs 
apartment he greeted me at the door, invited me in 
and asked me to take my shoes off at the door.  I 
was struck by how clean and tidy his apartment was.  
As Bodhi gave me the tour it is clear that this is òhisó 
home, and everything is in its place just as he likes it.  
His exercise bike is in the living room facing the TV.  
He has family and friend photos displayed in his 
bedroom.  He also has posted sticky notes and signs 
on his walls where he can look at them. 
 

He chose the paint colors on the walls: olive green in 
the bath, sky blue in the living room, and a pale 
yellow in the kitchen.  The artwork on his walls was 
collected on trips he has taken with his family and 
also includes other items that he enjoys.  On his 
refrigerator he displays a large calendar where he 
records how much he exercises daily.  Currently, he 
either goes for a walk or rides his stationary bike 10 
miles every day.  He also records how often he 
waters the lawn (he receives $2 for watering). 
 

So what is so unique about Bodhiõs story?  His home 
sounds like many of our homes - what is the big 
deal?  Bodhi is a young man with a developmental 
disability.  He has significant support needs 
regarding his seizures, supervision in the community, 
safety, and managing his behavior.  Currently, he has 
someone supporting him 24 hours a day.  Many 
times people with Bodhiõs needs are served in a 
group setting if they are lucky enough to receive adult 
Developmental Disabilities (DD) funding after exiting 
high school.  Bodhi and his family knew that he did 
best in settings where he was his own boss and 
where he had a lot of choices, where supports 
revolved around what worked for him and the 
supports were flexible based on what he wanted and 
needed.  In a group setting where Bodhi would be 

Emerging Leader Showcase  

By Ellen Condon  

EMERGING  LEADER  SHOWCASE  

   Bodh i  
  Interviewed by  

    Ellen Condon  

expected to adapt to a routine and live with people 
he didnõt choose and maybe didnõt enjoy, the family 
feared he would be more agitated and experience 
increased behavioral issues. 
 

When Bodhiõs family began thinking about what his 
life would look like after high school, Deanna said 
she referenced what other young adults without 
disabilities who were Bodhiõs age were doing.  Their 
neighbor and Bodhiõs friend, Eddie, was planning on 
moving out of his parentõs home and into his own 
apartment after he graduated.  That became the 
vision for Bodhi, too. 
 

The challenge for Bodhi was that he would still need 
someone with him to assist with daily chores and 
activities, and to make sure he stayed safe.  Bodhi 
needed help with activities such as cooking, grocery 
shopping, daily outings and keeping up his 
apartment.  His support staff needed to provide 
medical support when Bodhi had seizures and 
needed to help ensure Bodhi stayed safe in the 
community.  He was on the DD waiting list for adult 
services (supported living and supported 
employment ), but no one knew how long it would 
take to get these services.  Luckily, Bodhi still had 
child and family DD services that provided some 
support through a habilitation aide and respite  
in his home while he waited for adult services. 
 

   (Continued on page 3) 
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Bodhiõs mom put his name on the wait list for 
subsidized housing through the Missoula Housing 
Authority.  The summer he graduated he became 
eligible for a reduced rent apartment.  After visiting 
the available units, Bodhi chose one near where he 
had grown up as a kid.  It had two bedrooms and a 
yard, and was on a quiet street within walking 
distance to downtown Missoula and the University.  
The family envisioned a 
gradual transition from 
Bodhi living with them to 
him living in his own 
apartment.  They began 
having Bodhi visit the 
apartment with his 
habilitation aide and 
occasionally spend the 
night, again with the aide 
providing supports. Very 
quickly Bodhi was ready 
to move out of his 
parentsõ and into his own 
place. 
 

The family pools together 
available resources to pay for the supports Bodhiõs 
needs to live in his own apartment.  He began 
receiving Supplemental Security Income (SSI) when 
he turned 18, which they use to pay some of his 
support expenses.  Initially they also used the respite 
and habilitation aide funding and began accessing 
personal care attendant (PCA) services.  Later on 
Bodhi started receiving 10 hours per week of DD 
funding instead of the habilitation aide supports and 
this was added to the mix to fund support staff.  This 
funding was recently increased to 20 hours a week.  
Bodhi has support from 3:30 in the afternoon until 
9:00 the following morning, six days a week.  On 
Saturdays, he stays over at his parentsõ house.  On 
weekdays, he attends a day program for people with 
disabilities that the family originally paid for out of 
their pocket but that now is funded by Vocational 
Rehabilitation. 
 

Bodhi and his family recruit, interview, train and do 
payroll for all of his support staff themselves.  Bodhi 
always has the final say in who is hired to work with 
him.  He has chosen to have different people every 
day as he likes variety.  No staff person stays with 
him more than two nights a week.  Bodhi also 
chooses what they will do for fun such as going to the 
University of Montana to play air hockey or foosball, 
hiking or walking, going to sporting events, or 
browsing at Barnes and Noble.  Bodhiõs family also 

supports him on weekends so he can get  
together with a friend from high school.  His mom 
provides transportation and they touch base by cell 
phone when he needs a ride or help.  This lets Bodhi 
be more independent during the activities. 
 

One of the most important things to Bodhi about his 
apartment is that he is his own boss.  He chooses if 
he wants to exercise, what he wants to buy at the 

grocery store, whether or not 
the stereo is on and what movie 
to watch on the TV.  If he wants 
to lay on his couch and watch 
TV, he does.  (When he was 
shopping for his couch, he tried 
them all out in the stores by 
removing his shoes and laying 
on them to make sure he found 
the right one.) 
 

Deanna encourages other 
families to set the bar high for 
their children and identify the 
supports that are needed to 
reach each goal. Think big! 

Look at what other young adults their age without 
disabilities are doing and consider the same thing for 
your child.  Continue to set goals about what they can 
learn and do in the community for themselves.  Talk 
with your child early on about what life can look like 
after high school. EXPLORE ALL THE OPTIONS.  If 
what you and your child want for their future doesnõt 
exist, create it and pool together resources to fund it.  
Listen to your child about what works and doesnõt 
work for them.  Make a plan and prioritize skills that 
the young adult may need to learn.  Identify friends 
and/or family who might be able to help.  Identify 
resources and get on any waiting list that may exist 
for those resources.  Start small and celebrate the 
little things.  Watch for your child to let you know they 
are ready and seize the moment when it is 
presented.  Keep reassessing what is working and 
what is not, and then continue to add or take away 
support to help your child reach his or her goals. 
 

So what are the next steps for Bodhi?  Bodhi has 
begun thinking about buying his first home.  He and 
his mom go to open houses to see what is available 
and to help Bodhi envision what he wants ð so far he 
wants a house with two bedrooms and one with a 
garage to store his lawn mower.  Knowing Bodhi  
and Deanna, heõll be a homeowner before 
long!  

Bodhi, cont. 
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Training Calendar 
 
The Transition Projects hosted six 
Youth Track Web-based 
conferences during the 
2008/2009 project year. These 
90-minute sessions were 
designed for young people with 
disabilities, their families, and 
those who provide services to 
these youth and families.  Audio 
recordings, PowerPoint 
slideshows and handouts from 
the sessions may be downloaded 
from the Rural Institute Transition 
Projects Web site: http://
ruralinstitute.umt.edu/transition  
 
The available archived training 
sessions include: 
¸ 10/6/08: Disability History 
¸ 12/1/08: Transition and 

Personal Care Services 
¸ 2/2/09: Adult Developmental 

Disability Service Providers ð 
Who are they and what do 
they do? 

¸ 4/6/09: After Graduation ð 
Ideas for Rich, Full Days 

¸ 6/1/09: Creative Housing 
Options 

¸ 8/3/09:  Self -Awareness,  
Self-Advocacy and 
Self-Determination 

 
The 2009/2010 training 
calendar is currently in 
development. It will be sent to 
Montana Transition Listserv 
members and included in 
newsletters as soon as it is 
finalized. To join the Montana 
Transition Listserv, go to the 
Transition Projects Home Page 
and enter your email address in 
the box provided. Fliers may also 
be downloaded from the 
Transition Projects Web site as 
they become available. 

We value your opinion. To 

provide feedback to us about this 

newsletter and our 

other products, please take our 

quick online survey at: 
http://www.surveygizmo.com/

s/58441/transition -projects-

feedback 

INTRODUCTION 
Maclaen graduated with honors from Polson High School in 2002. He was told he 
was ineligible for Developmental Disabilities Program (DDP) Community Supports 
funding because his needs were too high.  Due to the impacts of his disability 
(Prader-Willi Syndrome), professionals doubted he could live on his own.  Instead 
of becoming discouraged and giving up, Maclaen and his family set out to prove 
the experts wrong.  Today Maclaen rents a trailer in Polson, works two jobs, 
enjoys time with friends and family, and finds all kinds of ways to relax and have 
fun when he isnõt working. 
 

EMPLOYMENT 
It took years of dedication and hard work for Maclaen to get where he is today. In 
the spring of 2000, Maclaenõs special education teacher, Don Dubuque (now 
retired) and Ellen Condon (Project Director) invited Maclaen to participate in 
Project WISER through the University of Montanaõs Rural Institute.  WISERõs 
mission was òto develop an innovative model of transition planning in the 
Bitterroot and Mission Valleys which promotes individualized customized 
employment for students with severe disabilities and ongoing support needs.ó 
 

As part of WISER, a Vocational Profile was developed for Maclaen.  The Profile 
identified characteristics of an ideal jobéthis information was initially used to 
create work experiences and later to negotiate paid jobs using a Representational 
Portfolio. (Please refer to the Transition Projects web site for more information 
about these tools.)  During his participation in WISER, Maclaen worked at the 
Polson City Library, St. Joseph Assisted Living, Mainsail Video, Top 40 Video, 
Odyssey Glass, various offices in the county courthouse, and Linderman School, 
and he chose to volunteer at the local humane society to explore whether or not 
he would like to pursue this line of work and possibly start his own dog boarding 
business.  In addition to giving Maclaen more information he could use to make 
career choices, all these experiences helped him make invaluable connections to 
people in his community. 
 

Before Maclaen graduated, Mr. Dubuque developed a job for him based on his 
interests, contributions, and support needs.  Vocational Rehabilitation funded his 
initial wages while he learned the job, and a PASS plan (Plan for Achieving Self 
Support) was approved by Social Security to fund follow-along supports and 
transportation starting the day after graduation.  (Maclaen had been referred to 
DDP for supported employment services but he was on the waiting list.  Without 
follow-along supports from another source, it was feared that Maclaen would lose 
his job while he waited for his name to reach the top of the list.) 
 

Maclaen was eventually approved for Developmental Disability (DD) services.  He 
worked with two different provider agencies but was not satisfied with their 
services.  He said the agencies were not very organized and gave him jobs he 
didnõt like at all.  They cut his wages even though he was focusing on the task at 
hand and accused him of things he hadnõt done.  Most critically, Maclaen said 
they werenõt listening to his wants, needs, and interests but were just going  
with what was convenient in terms of finding him employment. 

 Mac laen  
  Interviewed by  

     Kim Brown  

http://ruralinstitute.umt.edu/transition
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His parents decided they could provide better supports 
and in July 2009 started their own business, Zeda LLC.  
His mom and dad are his job coaches, charged with 
finding Maclaen more work and more hours.  In 
addition, they have meetings scheduled with Maclaenõs 
current employers to discuss essential supports that 
werenõt built in when Maclaen was hired.  Maclaenõs 
mom Valerie explains that outside provider agencies 
often donõt know the person they are representing well 
enough to adequately explain necessary supports to 
employers.  Parents, on the other hand, have years and 
years of experience with what works and doesnõt work 
for their child.  She suggests that DD service providers 
make sure they establish and maintain good 
communication with the people who know their client 
best.  Valerie has been able to talk one-on-one with 
employers and others in the community to alter their 
preconceived ideas about hiring people with 
disabilities.  She has used Maclaenõs Portfolio to tell 
people about his abilities and strengthséto portray him 
as an asset and not a liability. 
 

Today Maclaen works ten hours per week as a Courtesy 
Clerk at Safeway and five hours per week as a Library 
Assistant at the Polson City Library.  At Safeway, 
Maclaen bags groceries, does carry-outs and go-backs, 
completes price checks, corrals the carts, sweeps the 
walks, and picks up the floors to prevent injuries to 
customers or employees.   As a Library Assistant, he 
shelves books and videos, sorts through the recycling 
paper to find pieces patrons can use for photocopies 
and scratch paper, organizes and puts away plastic 
bags and free materials (catalogues, puzzles, 
calendars, etc.), organizes and straightens the shelves 
to make them flush and neat, picks up garbage inside 
and outside to make the library look nice so patrons 
will want to come back, and runs errands (to City Hall, 
the post office, the print shop, etc.). At both his jobs, 
Maclaen says he works as a team with his outstanding 
bosses and coworkers.  He is grateful that the work 
experiences he had in high school helped prepare him 
for work and for life as an adult. 
 

HOUSING 
Even in high school, Maclaen knew he would rent his 
own place after graduation.  He wanted to be 
independent, to make his own choices, and to òlive just 
like all adults.ó  Maclaen feels strongly that òno one can 
expect to live for free or be dependent forever on other 
people.ó 
 

When choosing his future housing situation, Maclaen 
had to consider two important factors.  First, he didnõt 
have much money.  With only Supplemental Security 
Income (SSI) and limited wages, Maclaen couldnõt 

afford most of the rentals in the Polson area.   
Second, he wanted to be near family members so  
they could help him with home maintenance chores, 
meal times, and other areas where he needed a hand.  
Maclaenõs grandfather had the perfect option ð an 
affordable trailer for rent three houses down from his 
parents and right next door to his aunts. 
 

Maclaenõs trailer has a big living room where he 
watches television, listens to music, plays on his 
Playstation II, types documents and plays games on his 

computer, and 
spends times with his 
two cats.  He has a 
bedroom and a 
bathroom, as well as 
a porch where he can 
have picnics or just 
relax outside.  In his 
kitchen, his 
refrigerator contains 
only cat food (to keep 
it fresh and cool), and 

meals if his parents are out of town.  The rest of the 
time, Maclaen eats his meals with his parents.  This is 
the strategy Maclaen and his family developed to deal 
with the disordered eating that is part of his disability. 
 

For fun, Maclaen also likes to swim, go for walks, shop, 
read books (he participates in a reading program that 
offers prizes), go out to eat and spend time with 
friends, meet new people, attend sporting events, 
exercise, make picture collages, take trips (shopping or 
vacation trips), help with planting and harvesting food 
from the garden, and complete projects (both inside 
and outside). 
 

Having his family close by is important to Maclaen.  He 
can easily visit them (they enjoy getting together to play 
games) and give or receive assistance as needed. 
Maclaen has two phones at homeéhe likes to call and 
chat with friends but also has the phones in case of an 
emergency. 
 

To live on his own, Maclaen had to learn many new 
skills including how to pay rent using his SSI check and 
wages, outfit his home with the basic necessities 
(smoke alarm, fire extinguisher, phone, dishes, 
microwave, bed clothes, etc.), take care of his 
belongings, and keep his trailer clean.  His parents and 
school teacher taught him how to pay rent before he 
graduated; the other skills he learned both by people 
telling him what needed to be done and by  
observing other people in their homes to see how  
they  furnished and cared for their places.   

   (Continued on page 6) 

Maclaen, cont. 


